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ABSTRACT 



This report outlines the impact of the University of 



Vermont's writing-across-the-curriculum program on the development of 
the English major* Included in the report ares (l) a summary of the 
faculty writing project, with a list of premises and practices; (2) 
descriptions of four tx>oks published collaboratively tsy members of 
the English department and other de;»rtments at the University of 
Vermont: "Programs That Work," "A Community of Voices: Reading and 
writing in the Disciplines," "Reading, Writing, and the Study of 
Literature," and "Angles of Vision"; (3) a description and schematic 
outline of the writing curriculum; (4) a list of guidelines for 
English majors at vemont; (5) a description of a new 
discussion-based introductory course focusing on reading, writing, 
and the study of literature; and (6) a report prepar^l for the 
university administration explaining the benefits of the writing 
program. Also included in the report are a number of reproduced 
documents which are content related: an application to attend the 
faculty writing workshop; the covers of the four collaborative lx>o}ts 
concerning the role of writing in teaching and reading and writing 
about literature; a schematic of Vermont's writing program; pages 
from the Vermont College catalogue describing changes in course 
offerings; a proposal by the Writing Committee for a new writing 
concentration for English majors; and the results of an informal 
survey of both English faculty and senior English majors about their 
responses to the changes in curriculum ♦ (HB) 
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mUlHG TO REFORM TFC ENGLISH MAJOR 

Toby Fulwiler 
The University of Vermont 

The folloNing report outlines the impact 
of tt¥s University of Vermont's writing-- 
acro55-t he-curriculum program on the 
development of the English major » This 
report was presented as a series of 
overhead transparencies at the 

Conference on College Composition and 
Communication CCCCC) , March 20, 1992- 

FACULTY WRITING PROJECT: A SUMMARY 

Beginning in February, 1984, the FACULTY 
WRITING PROJECT (FWP) conducted 20 
Introductory Workshops (two days, off campus) 
for approximately 480 Vermont faculty anc* 
staff, full and part time. These workshops 
introduced faculty to a variety of 
pedagogical ideas involving a more active use 
of language — both oral and written — by 
students in all subject areas- They promoted 
a sense of faculty community, encouraged 
interdisciplinary scholarship, and helped 
faculty develop their own writing. These 
workshops continue to be offered twice 
annually and are supported by the Provost ''s 
office. 

In addition to introductory workshops, 
the FWP has offered a variety of "follow-up" 
and "advanced" workshops, ranging from 
two-hour afternoon meetings to i:wo--day 
"writing retreats" for workshop veterans to 
work on their own writing ("We will feed you 
and leave you alone"). Retreat attendance 
has ranged from 18 to 30, with faculty 
revising dissertations, co-writing grants, 
developing articles, and planning syllabi. 
(For a ixof'B complete account of the Vermont 
program, see Programs that MorV , Fulwiler and 
T^ir^^Q^ 1990) 



A schematic outline of Vermont's WAC program, 
which at present includes no curricular 
requirements, looks like this: 



X. XNTRODUCTORir WOXXSHOPS 

2. FOtMW-UF voRXskova 

B, Pedagogy iToirXstiops 
b. Writing Workshops 

3* SESERRCH IN WRZTXHO 

a. Effaot on Spaoifio Disoiplinas 

b. napaot on UVM Caapus 

4. PUBLZCRTZOM TROJECTS 

B. Vritors Guide Series (Hew Volumes) 

b. Professional Journals 

o. Book describing on impact at UVM 

5. AKTXCUXATZOM X-13 

a. SUABor ZnstiTtuta on Thinking and Writing 

b, Rdvanead Znstituta to Train Teaoher Trainers 
o. Zn-Sarvice Workshops at Varnont schools 

«. OVH CURRZCDLtlH 
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We have used the same workshop mode 1 . as 
represented in this brochure, for eight 
years; faculty members are admitted on a 
voluntary, first-come, first-served basis, up 
to thirty at a time; they agree to stay for 
the whole two days; we supply all meals. 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
U. 
12. 
13. 
14. 




Progmms 
That y%vk 



TOBYFUDVILER, v^t^^vh^^ 
and ART YOUNG, cw,w««^, 



Workshops generate a lot of enthusiasm; however the realities of 
everyday curricular life often dampen the spirit to add 
innovative uses of writing to courses. To maintain enthusiasm 
and continue training in WAC ideas with professors across the 
curriculum, we have developed publication projects which require 
continued commitment to research about the role of writing in 
teaching. Two recent collaborative books illustrate this point: 



imntitintM 
UCLA 

The Untivfsity ^Chuit^ 
Otli^^ State Unifmity, Chieo 



Mkhjgan Ttclmoiqgml VnimHty 

Unhmity of Massachustm 
Geo^ Mmm Unimsity 
The Mirmesm Writis^ Pn^t 
The UntmsiryfMich^ 
TheBaltimmAna ConsaniKm 
Afierwoni: The Btemiet tf 
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PROGRAMS THAT WORK 
includes collaboratively 
written chapters 
detailing the programs at 
14 different colleges. 



paw G. 
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BOYhTTONAXWK PUBLISHERS 
HEINEMANN / PORTSMOUTH. NH 



A COMMUNITY OF VOICES was col- 
laboratively written over three 
years by 17 authors at Vermont; it 
is an anthology of readings 
intended to introduce students in 
first-year writing classes to 
different 14 different disciplines 
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Project 

UNIVnsnY OF VSXMONT 
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CLJVSBRtiOK TEXCHXNO 



PUBZiXC 8CX0O& 
ARTZCOXATZON 
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APERS 



UBLICATZOM 
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ABILITY 
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[writing all 
disaiplinas] 

[writing in 
the wajor] 
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This schematic was designed to help us 
evaluate Vermont's program and plan further 
development. The brackets at the lower left 
around curricular development reflect our 
philosophy of first, educatimj the faculty 
about the possibilities writing could play 
within the curriculum, then st-eing what 
curricular changes the faculty might propose. 

In other words, the informal committee 
of eight whiii runs the WAC program did not 
want to lead the charge of curricular reform 
nor ovetsee the installation -f mechani al or 



>ie-shot writing requ jrement.'o 



In 1990. the faculty of the College of Arts 
and Sciences voted to put in place a two- 
tiered writing requirement: (1) a first-year 
seminar for all entering students and (2) a 
senior seminar in each student's major. 

The senior course could be put in place 
in most departments with little change, as 
similar courses already existed. 

The 1 irst-year course would be taught by 
full-time faculty in the twelve disciplines 
willing to offer such courses; content would 
be approximately 1/2 that normally taught in 
introductory courses; class size would be 
limited to 20; the course would include 
training in both writ ing-to- learn and 
learning-to-write strategies (see below). 

However, the new first-year course would 
necessitate the hiring of eight additional 
new faculty; at present there is no money for 
new positions. 



enrollasBt Halted to 20 atudenta In order to allow tiae 
tor frequent aultiple-draf t aaalgnaenta, at«dant-teacher and 
student-acudeat conferencaa, and In-dapth evaluation of 
student writing} 

eaphaala on acholarafclp pertinent to a particular discipline 
eaphaala on the process et writing. Including Instruction on 
generating and organising ideas, developing drafts, end 
producing final edited copy with appropriate graoBar, 
sjntsx. and aCylo; 

the use of writing as a ueana for atudents both to explore 
snd express ideasj and 

instruction in bsslc rssasrch aetheds. Including library 
research C^^hen approprlste ] ." 



* THE ENGLISH MAJOR 



When I arrived at the University of Vermont 
in 1983, the junior-senior course offerings 
in writing were limited to a single course 
<177-X78) with different sections devoted to 
fiction^ poetry, or non-fiction (see cata- 
logue page below) * 

By 1992, the new courses had been added 
to allow junior and senior English majors to 
take more writing courses; courses such as 
171 and 172 were designed as 50/50 courses: 
including substantial literary content as 
well as substantial practice writing in the 
literary forms (see catalogue nage opposite). 



j/ERHONT COLLEGE CATALOGUE. 1992 



111 Ctnlifry Amerkin Novt I Tht flowering of ihc novel in the United Slaief. 
Hawikome, Melville. Iwm'm, HowtUf, Umn, and others. Bkldfe, Cochran, EKhhdz, 
Shepherd. 

144 Anrnkan Poetry to WorM War I Ma}or American poct^ to 1917, including Toe. 
Whitman. Dkkinson* andothen. Cochran, Cutman. 

lis Tht Utcraturc of Vermont An expbralion of Vermont writing from the n»r* 
ratives <rf the Alien brothers to the poetty and f klion of today. Normally offered In turn* 
mertofdy* Biddle. 

150 Modern Short Fiction. I, II. Cochran, M. J. Dkkerson, Culman, Ione«. 
Shepherd. 

151 Modem Amerkan Novel Amerkan novelists from 191S to 1945* Biddle. 
Cochrmn, Esdihoix, Cutman. Pogen Sheplwrd. 

152 Modem Amerkan Drama Recent and contemporary^ including playa by 0»eill. 
Miller, and WUIiams, Orth. 

153 Contemporary American Poetry Amerkan Poetry dnce 1950. Edwards. Cut- 
man. (Not offered 19S24» J 

154 Contemporary Amerkan Novel Significant Amerkan m>veliftf tince 1945. 
Cochran, Cutman* Shepherd* 

155 literature of Black Amerka Poetry, fktion, and drama by black writers since the 
turn of the century. M« }. Dkkerson. {Not offered 19g2-S3.) 

177, 179 Advanced Writing Student! foUow their own interest In the writing of 
poetry, fictten, and non-fiction. Permission of instrvctor required, iVereifufilft: S3 for 
poetry and fkiion. 50 for non*fictionr No more th*n fix credit houn of English 177, 178 
Advanctd Writing will count toward fulfillment of msjor rcquiremcntt. Broughlon, Ed< 
wards. Huddtt. 

191, 192 Inlcrnihip May not be uied lo satisfy major requirements. PrtrtquiMitti: 
Content of instructor, iunior or senior standing. One to six hours. Biddle. 

O . 



VERMONT COLLEGE CATALOGUE. 19^ ^ 

153 Contemporaiy AmeriCAn Ptoetry American 
Poetiy since I9S0. Bdturafds. CuUnan. 

154 Coalonporary American Novel Signincanl 
American novdlsls since 1945. Cochran. Shepheni. 

155 Literature of Black America Poeliy, fiction, and 
drama by bl«k writera since the turn of the century. M. J. 
DIckcrson, I4agislrale. Aliemale yeais, 1989^. 

J 171 Writing Uleraiy CriUdrm Introduction to 
theory and practice ol lil«aiy criticism. Students fcad and 
write MxHit lilcrwy theories represenUng various approaches 
to selected worits d literature. Hoistun« Warhol. 
/ 172 Pfenonal Voice intensive examination of vrriting 

^* from the flrst-pcison point <rf view. Theory and practice in per- 
sonal wriUng and analysis d published writing in lliis mode. 
PreKquisic 50 or 53. Fulwiler. 

V173 The CompcaUig Proce»» Expteralion of the pr«>- 
cess by which wrilen produce texts. Students study their own 
writing, the writing and idkcUons of established authors, and 
current research. Prerequisde: 50 or 53. Eschholz. 
/ 177,178 Advanced Writing Students follow lliclr own 
' interests in the wriUng erf poetry, fiction, and nonftcUon. Per- 
mission of instructor required. PrerequisHe: 53 for poeliy and 
fiction, 50 for nonficllon. No more than six credit hours of 
English 177, 178 Advanced Writing or 179 Writer's Worltshop. 
will count toward fulfillment of ma^r requirements. Brough- 
lon, M J. Dickerson, l^lwller, Huddle. 
,y 179 Writer*' Workihop An intensive two-week work- 
^ shop with assignments designed to emphasize autoblographi- 
cal aspects of poetry and fiction writing. Summer only. Prereq- 
uisite: 53, permission of inslnjctor. Broughlon, Engels. Huddle. 

191, 192 Internship May nol be used to satisfy major 
requirements. Prerequisites: Consent of Instructor, junior or 
senior standing. One to sU hours. 

193,194 College Honor* Departmenlal permission re- 
quired. Nol to exceed three hours per scmcsier. 
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WRITING THE NEW YORKER 
ENGLISH 202 



TABLE OF CONTENTS 

1. Tti« Talk Qt t}i« Toim 

2. rrofilM 

3. Raportar at Large - 
Kaflactions 
Lattar f roa 
naport Proa 
Aiuitla of ^ 

Our Far Flung CorraspomSant 
(Our LrcaX Corraapondant) 
on and off tha Avanua 
Around City Hall 
Journals 

4. Tha Currant Clna»a 
Tha Art World 
Kuslcal Evants 
Jars 
Books 

Tha Tliaatra 

Danoiiig., 
Xn FashlC^' : 
Photography 
Tha Sporting Scaria 
A Critic at Large 

5. "Poena*' 

^Short Fiction** 



SifidcBUiffl write tbdr way iKfpugh S 
•f # dm brms ^ wf^^ 
ftprcKfilcd faTteltey Yaft^ 
JtXk vSxhc^ Town* P^to; RqpMcn tl Uf£e; 
Book. Movie, Mtt& Reviow; Pociry; RctJon; 
Ouioofic asd maybe i cover. Atlermi 
^ tssA stiNktit wis have wristcn 
an eatirc iittffi. Al terms cad, 
the dan u a «4n 
puUtsh ^Oakoa!} ^ 
coU^oralive iune, 
TIn} Mea behfaid 

provi^ padi^iag 
EafSsb mtjors 
wfcb dm limdesi 
possibte wrhli^ 
o^eflea^ Bjr 
ewfy May ftB^i^ 
wiU hwt a sutMtaJitta] 
wrilb^ poflToBo to 
pfesent lo rutora 
em^bym or gradtiaia 
sdioob^ 



For the past two year^ I have offered a senior 
seminar (one required of each major; 6 of- 
fered per semester; enrollment limited to 18) 
in "Writing The New Yorker '' which introduced 
graduating majors to new types of writing 
which required reporting, interviewing, and 
investigative local research — how else do you 
write "Talk-of-the-Town/' ''Profile," or 
••Reporter-at-Large" pieces? Other seminars 
I have been offered in "Publishing and Editing" 
a* "The Composing Process-" 



This year (1991-92) the department has passed 
still two more upper-level writing courses 
both designated 50/5O~half reading and half 
writing (see below). Enrollment in these 
courses is limited to 25^ — c«npared to 18 in 
straight writing courses and 35 in straight 
literature courses- These will appear in 
next year's catalogue and be offered for the 
first time in 1992^93, 

Student enthusiasm for these new writing 
courses has been high. Offering them, 
however, has meant fewer offerings in period 
and survey literature courses. 



REPmr FfWH UNDERORADUATE STUDIES 

I Tha folloMing two fiM coursvs hav« hmmr% lapprevod by USC mrm 
I paaavd on to thm dop^rtaianl for C0n«ldvrafcloni 



K 17^ fteading •ml Writing Autobiography Study of th« 

autobiographical Iltorary tradition aa Mall aa practlci 
Mrltlf^ within thia tradition. Praraqulal tas Enftlah 
so and pormlaalon of Instructor* fl.J. Dlckaraont 
EdMorda. 

XI* ITS Tha Art of Nonfictlon Thaoryt raadlngot and practica 
In titarary nonflctloni Includlr^ tha aaaay mniiier 
lltarary Journal loa* Hoora» S^atarS I tach. 

Supporting docuaantat Ion for both la mppmn^mi^» 
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andthebtudy 
of Literature 
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Aithw W« BM<Be lid Toby IMiriler 

CHAFTERI jMrndWiirngTcbf namfkr 

CHAFTCR2 lto;p0iiiftv fp llc^ 
Mid Altai ^M^ierd 

CRAFTER3 lU^mn/Bntu^Po&fySiimjVog^ 

CRAFnR4 tUspon^ng to Dmna JmmViom 

CHAPTERS Ibawy Qltkitmi^JJMayJmtsMQigiun 

CHAFTER6 Wi^^tng CMoaIE$st^sB^i^vruholl 

CHAPTER? WMring Fmonal Mary Jine DJckf rson 

CHAPISRt loMifhtffiv II^My^Uf^ 

CHAPTER9 £Kanirifpv£«7£iiimhofiPVtfT^ 

CHAPTER 10 WHrbf JlmmABidiaj^Siiv^^ 



Beginning in 1986, ten of us in the department representing both 
writing Ind literature teachers, joined ^^^^^^ite a hooK tor 
English majors in which we would share with ^^^SJ^^^r collective 
wildom about reading and writing strategies. The book, H^OQ^n^ *- 
^■^,^°^-^^^P^ IL ^,lA y nf Literature , was a worthy Project as 
pr»rinm House offered generous advanc es, and the resulting book 
tS?neS ourwe!l eSt^lrom the beginning the process of writing 
it-meeting regularly, workshop style sharing drafts 
Collaborating Spon vision-was ^he prime reason for the^^f « 
^^^a¥t>rxni>t In other words, the product initiated a poweriui 
sharinS process! Doing the book helped bridge the lit/comp g.p 
within the department and led to other forma of sharing and 
couiSoration^s well. (For more information. J^e ■'Commun ty of 
Scholars in Our Own Back Yard." APB Bujletin. fall. 1989.) 



ArdiurWBuJJle 
Toty Fulwilcr 

University of \4rmon' 



Random House 
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When the first book was finished, 
in 1988, we began a second book to 
keep our collaboration alive: this 
time we would write an Introduction 
to Literature anthology together, 
teaming on four distinct sections, 
poetry, fiction, non-fiction, and 
drama — with innovative writing 
strategies and student texts 
prominently featured. And so 
Angles of Vision {McGraw-Hill 
1992) was published. Nobody will 
get rich— we're each in for shares- 
-but every little bit helps in an 
underpaid department. Two more 
collaborative books are currently 
under contract, and several others 
are now in the talking stages — one 
of them a professional book 
examining writing and learning in 
literature classes based upon 
classroom research. 

IK ^ 



At present the Vermont English major requires one 
sophomore- level survey course; four upper- level 
courses prior to 1900; and one senior seminar. 
There is no other pattern or coherence in the 
course offerings, and none of the professors in 
the department is any longer satisfied with this 
smorgasbord curriculum. In addition, new 
challenges to the largely canonical offerings of 
our old curriculum appear from feminist studies, 
post-modern literary theory, and multi-cultural 
sensibilities. 

A few years ago, given some of the 
departmental debates that took place in the mid- 
1980 's to pass some of the aforementioned writing 
courses, I would have listed "composition studies" 
as a challenge to curricular literary orthodoxy. 
However, I believe two things have happened in our 
department to change that: First, attacks on the 
old literary canon from all sides have made 
composition studies seem fairly tame and old hat — 
never mind that adding student texts to the 
curriculum still seems problematic. And second, 
the WAC program has had a slow by^ steady affect on 
attitudes about writing within English 
departments . 

To date, the Faculty Writing Project has 
enrolled approximately half of our 35 member (full 
time) department in its workshops, so, that a much 
wider variety of writing activitieo tMe going on 
in straight literature classes. In addition, in 
the spirit of WAC. we in the der>.irtment have now 
co-authored {ten of us) two texi i that bring 
together reading and writing in a harmonious 
manner (see next page). As a result, we who meet 
on the department Writing Committee feel less 
marginalized than central to department concerns. 

In the spirit of curricular coherence we 
proposed "a writing concentration within the 
English major" as an alternate to the current 
formless shape of the major (see below) . When we 
presented the proposal to the department, instead 
of a battle, we were told, "slow down: let us 
catch up with you." As a result the whole 
curriculum is undergoing a provocative review and 
revision; we believe the Writing Committee 
ProDosal has been a major cataly.'it in new thinking 
PRirt the curriculum. 





h Proposal by Tim Hritiim OraoiittM 

English sajors aay davaS.iq> m concentration in writing by 
raquaatlng panluion fxem thm Wnqliah D^rtMnt to follow an 
altamato track through th* aajor. Studrnts qualifying* for tho 
writing concantration will Mat tha following raquiraaanta: 

Thirty hours, at Isast 21 at tha loO laval to includa tha follof'ingt 

6 houra from ona contiguoua ganaral aurvay sariaa a 1/32, 23/34, 
25/26, SI/B2 

3 hours of SO or 53 

9 hours of writing ^irsaa at tha 100 laval, Ineluding at laaat 
3 houra tram aacdt of tha folliwing oluatars: 

CluBtar A (90/SO ooivositien/lltaraturar anrollaant 33) 

171 (Writing Litarary Critidaa) 

172 (parsonal Voleo) 

X73 (Tha Cn^osii^ Proraaa) 

174 (Maw <^raatfj(x^ing Aut^lography. studanta 

will axaaina tha autobiographioal litarary 
tradition and practlca writing within this 
tradition. Xnstruetors: M.J. Oickaraon, M. 
Edwards) •* 

175 (Nsw Coursa: Reading and Writing Nonfietlon. 
Students will atudy nonfietlon as litsratura, 
axaslning both traditional assays and litsrary 
jeumallss. Scope will Include historic 
daval(^Mnt and aodam trandai sti^anta viii 
praotlM writing in tha foras thsasalvea as wall 
as writing about tha foras. Instructors: Holly 
Hoora, Alchard swaterlitadh) ** 

Cluster B (full ceaposltion ceursssi anrollaant 18) 

177-78 (Mvaiw^ Wrltingi fiction, non-fiction, poetry) 
179 (Writer' a workshop) 

3 hours frea tha 201-202 sminar sarias (includes "Editing and 
^blishing," "Writing the wew Yorker," ethers) 

9 hours of lltenture courses 108-195 b td 211-3«3, including 
at least 6 hours of literature prior to 1900. 



Racoaaended additional oouxvea for a cofwantration in writing: 
twentieth-century genre and literature eouraea to help students 
understand techniquss and forss in centeap^rary writing, fiction 
and non-fiction alike. 
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At the request of our new department chair, the 
Writing Committee designed a new entry- level 
course that, in some new curriculum, would replace 
or supplement the old required survey. We 
fashioned English 2 as an alternate to English 1, 
a composing-process workshop course open to all 
university students. English 2 will be 50/50 
reading/writing course that would introduce 
students to a genre study of literature through 
the composing process (see opposite). Early 
reception by the department has been highly 
favorable; its ultimate role and shape within the 
curriculum will depend upon the shape of the new 
curriculum. 

Ironically, this is exactly the sort of 
course we would have been afraid to introduce 
twenty years ago, when composition specialists 
were trying to get literature out of the classroom 
so that more attention could be paid to student 
texts. We have now come full circle and believe a 
more integrated reading and writing course is now 
possible — where the literature component will not 
provide an excuse to ignore the student writing as 
it often used tc>^ 




'ST'K^ ^ rs* 




t 



zsTmonvcTZOM *e seuxwi, mzmra, Mo* «n wsat or LxniATimB 

(«• iMglnt EMlish a to intagrata nadliig Md vriting 
iMfenietion, vlth substantial sttaiitimi to ths procMsss of doina 
both. Wo iMflns ths eourss to 1m tsufrht by sll faculty.) 

CO0XS8 raJSCTZTZfll 

Rasding mile 

— Zntrodues oritioal and analytio nading of lltsraturs 
"XBtrodttos unlqus slaiKits of sa^ 
-"ZitorsAfla amBOiatioii of reading •iq^icneM 
— SqiMs to signlf leant litorary imko 

writing skiUo 

—Zntrodiioo vriting j^rooMi (invontlm, draftlngt 
roviolon, oditlng, poar ravlav) 
'ZntrodUM vritli^-to-'laarn atratagiaa about litarary 
taxta 

--Introdttoa atrat^laa for forMl vriting about 
litaratura (paraonal^ analytic, critical, 
iMginativa) 

Aoadaxio flkilla 

— 'ZntrodiKia Imaio raaaar^ and doeunantation 

taolinigimi (imludlng library nm^ 
— XntrodOM axpMtatiena of libwal arta oommity 

inelttding critieal roading , vriting, and thinking 
~Xntrodttea tliaaia-baaad airt argumntativa vriting 
«*-'Introdoea oral diacuaaion a ^ar group tachniquss 



uaDxm Maxamnraf 

Raad a li«itad nunbar of taxta froa varioua ganraa. (Taxta could 
ii^li^ Milti<-g«tra anthologiaa or aliort oollaetlona of poau, 
abort atorioa, non-*flcrtioni or paMr- baok imvala ate.} 
RTO<»Mndod traatsant of toxtas dlaousaion rathar than lootura 
baaed taka advantage of anall claaa and to introduce etudanta 
to critical oral akHla. 

Optlona include deaigning couraea around thaaea, using conon 
texts aection to aeotion, uaing a aingla eomwn text in ell 
aaetione. 
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Imnediately prior the CCCC talk (March, 1992) I 
surveyed both English faculty and senior English 
majors about their response to our curriculum so 
far. A summary of the results follows; most 
interesting is how few faculty predict writing- 
related job interests of the graduating students: 

f PMMlV Kl » IS / 

I. »Hy 15 WKOIM ASSWMtb: ' ' 



3. »MT rRCQOKMT VMCITM^ ACWtTy: 



FRir 



A sampling of unusual student comments to question 
4 of the survey: 



«. MB«rib« thm emirsM, |^Botle«a, or MsivinMnta that luiva 
h«lp«d yeu »mit to davttlop mm m vritsrt 



SM^im likMMv "^Ihjbonj Inas 



>^iv«-../f^ .j^uA^Uk^ 



?2 



A B«mpling of the most con»on student comments 
from question 4 of the survey: 



4. OMerlte tiM oeuvMa, praotioM, or MsignMiits that hav« 
hffilprt w apit to dtYilQP m • writgri , _ — . 

T I^A*, A.— ^ *- ■|*•vc'^..^v. 



In 1989 I prepared a report of ¥W activities 
for the President, Provost and Board of Control of 
the University of Vermont, explaining the benefits 
of continued funding (about $12,000 a year) for 
our writing-across-the-curricuium program, which I 
summarized on a transparency this way: 



DZXSKSXOKa 
Z» 7R0X0TES COMKDHZTY OF 8C&0LK&B 

lu muym xctxtz faculty psdxoogy 

ZIZ. EXPfiJkSZZSS VRITZHa 70 IXXStS 
ZV. mSBmmXZBB LEMtNZNO TO WSXTE 

m 

V. BNCOUXOIOBS VJkCUfiTY VmZTZNa 



Now, in 1992, I would add. cautiously, two 
additional benefits of the program though they are 
still in process: 

VI. WRITING REQUIREMENT FOR THE ARTS COLLEGE 

VII. CURRICULAR CHANGE IN THE ENGLISH DEPARTMENT 




